
 

Assessment at Wittenberg (J. Ankrom) 

Assessment of student learning refers to the ongoing evaluation of student achievement of the learning 
outcomes of a given program. In learning assessment, direct assessment refers to the direct evaluation of 
students’ learning (such as in comprehensive examinations, senior portfolios, external standardized 
exams.) Indirect assessment refers to learning gains reported by students or reported by faculty, such as 
in surveys.   
 
Wittenberg’s program for the assessment of student learning operates on a four-year cycle. 
Responsibility for submitting quadrennial assessment reports rests with each department or 
interdepartmental program (including the School of Community Education and General Education) 
responsible for a major/minor/concentration/track.   
 
Each academic program develops learning outcomes and chooses curricular requirements designed to 
foster the achievement of those learning objectives. Assessment of student learning should answer the 
question, “How do we know that those learning outcomes are consistently achieved?”   
 
The Assessment Committee will indicate whether it finds the department or program’s assessment work 
Satisfactory or Needs Work. In unusual cases, it may recommend to the Provost that the annual report 
needs to be resubmitted the following August.  
 
Program and department reports will be posted on a webpage, with links to both the DSAs and the 
responses of the Assessment Committee to those DSAs. The webpage will serve as a resource for 
department and program chairs, and as a location for easy access to past reports for accrediting agencies 
and others interested in documenting assessment efforts at Wittenberg. 
 
 
Assessment at Wittenberg includes analysis of at least seven components –  

• routine periodic surveys on both faculty and students, such as those administered by the Higher 
Education Research Institute (HERI) and the National Survey of Student Engagement (NSSE), 

• periodic evaluation of the General Education program by the Director (recently T. Taylor), 
• IDEA classroom teaching evaluations,  
• special ad hoc requests to the IR office by University offices and academic departments, 
• Departmental Self Assessments (DSAs) (due to FERPA, it is behind our Sharepoint site, 

referenced here under Provost’s Resources), and direct learning assessment of academic 
programs like the ETS field exams, 

• special surveys administered as part of our participation in consortia (e.g. the Higher Education 
Data Sharing (HEDS) consortium) (found here under Additional Data), 

• continuing evaluation by the North Central Association (NCA) and its component body, the 
Higher Learning Commission (HLC). (See this link, under Provost’s Resources.) 

http://www5.wittenberg.edu/administration/provost/ir.html
http://www.heri.ucla.edu/
http://nsse.iub.edu/
http://www4.wittenberg.edu/administration/ir/GENED_FINAL2010.pdf
http://www.theideacenter.org/
http://www5.wittenberg.edu/administration/provost.html
http://www.ets.org/mft/about
http://www.hedsconsortium.org/
http://www5.wittenberg.edu/administration/provost/ir.html
http://www5.wittenberg.edu/administration/provost.html


Routine surveys and their rotation – We conduct a number of surveys at Wittenberg and the cycle is 
shown below. The cycle is designed to collect enough data to accomplish our goals, to keep within the 
survey budget and to avoid survey fatigue among students.  

  FY FY SR faculty FY FY and 
SR faculty 

  TFS YFCY CSS HERI BCSSE NSSE FSSE 
FA09         x     
SP10           x   
FA10 x     

  
    

x 
SP11   X       
FA11 x             
SP12     X         
FA12         X     
SP13           x   
FA13 x     

x 
      

SP14   X         
FA14 x             
SP15     X         
FA15         X     
SP16           x   
FA16 x     

  
    

x 
SP17   X       
FA17 x             
SP18     X         
FA18         X     
SP19           x   
FA19 x     

x 
      

SP20   X         
FA20 x             
SP21     X         
FA21         X     
SP22           x   

 

These surveys attempt to measure  

• the starting point for student attitudes and behaviors in the First Year Freshman Survey (FYTFS), 
and engagement in the Beginning College Survey of Student Engagement (BCSSE), 

• faculty perceptions of student engagement in the Faculty Survey of Student Engagement (FSSE),  
• faculty perceptions of their duties and job satisfaction, and value added in the HERI Faculty 

Survey, 
• end point assessments of college senior satisfaction in the College senior Survey (CSS),  



• and “delta” measures such as comparisons of the FA12 BCSSE and SP13 NSSE, designed to 
measure a change in the level of engagement over the first year and over the four years of 
college.  

Periodic Evaluation of General Education – In their 2008 report to Wittenberg, the HLC cited (1) 
enrollment and finance and (2) assessment (both program and general education) as areas of concern 
for Wittenberg. The Commission announced a Focused Visit for November 2011, and thanks to progress 
made on assessment during the interim period between 2008 and 2011, the HLC determined that only 
enrollment and finances would be the focus of the 2011 visit.  Between 2008 and 2011, we ramped up 
both program assessment and assessment of general education. In 2010, Dean Taylor conducted a very 
comprehensive evaluation of our general education program. In my opinion, this detailed report, along 
with more modest improvement in program assessment, was the factor that eliminated assessment as a 
piece of the 2011 visit.  

IDEA classroom evaluations – a new project linking classroom teaching evaluations to assessment is 
now underway. Heretofore, the IDEA evaluations have been mainly used by the Faculty Personnel Board 
to gauge effective teaching in tenure and promotion cases. The new project will allow us to link learning 
goals stated by faculty in their courses to self-reported progress by students. To use just one example, 
consider IDEA Objective #3 – Learning to apply course material to improve thinking, problem solving 
and decisions. The table below indicates that for all courses taught in the SP13 semester, 47% of our 
students indicated substantial or exceptional progress toward the goal when faculty also listed the goal 
as important or essential.  

  
faculty goal importance   

 minor/none important essential   
 

Row Labels 1 2 3 (blank) Grand 
Total 

 1 38 50 25 25 138 no apparent progress 
2 62 78 53 21 214 slight progress 
3 200 208 178 81 667 moderate progress 
4 320 418 361 122 1221 substantial progress 
5 473 685 551 228 1937 exceptional progress 

(blank) 39 29 22 10 100 
47.1% 

Grand Total 1132 1468 1190 487 4277 
 

The data embedded in the IDEA evaluations can be mined to reveal a very large number of insights. They 
can be sliced by department, by instructor, by method of instruction, for many semesters going back in 
time, for each of the twelve IDEA objectives, and in ways I have not even thought of.   

Special ad hoc requests – these are too numerous to mention all of them, but they can help assess 
programs, providing feedback to department chairs. To use just one example, the English department 
has been involved in a grade norming project for at least five semesters. The department discusses IR 

http://www4.wittenberg.edu/administration/ir/GENED_FINAL2010.pdf


provided data at their retreats and meetings, attempting to allow all faculty members to avoid “easy” or 
“hard” grading in ENGL 101.  

Assessment at the department level - the Assessment of Student Learning Committee reviews 
department DSAs and provides feedback to those departments. An example of a 2012 DSA submitted by 
the ECON Department can be found here, and here is an example of a feedback report created by the 
Assessment Committee. These reports will be important if we are to demonstrate to the HLC in 2016 
that there is a continuous feedback loop in the assessment process. Departments assess, the committee 
critiques and the department implements the critique of the committee in its next quadrennial report. 

Some departments (e.g. PSYC) use direct assessment methods effectively. The ETS field exams are 
examples of external standardized exams and are comprehensive undergraduate outcomes assessments 
designed to measure the critical knowledge and understanding obtained by students in a major field of 
study. They go beyond the measurement of factual knowledge by evaluating students’ ability to analyze 
and solve problems, understand relationships and interpret material from their major field of study. 
They also enable the evaluation of students' performance and compare your program's effectiveness to 
programs at similar institutions nationwide. 

Consortium surveys – membership in HEDS allows us to participate in comparative assessment with 
peers. The purpose of HEDS is to share data during critical periods of e.g. the admission cycle. While not 
a part of assessment per se, those snapshot in time surveys are useful nevertheless. But membership in 
HEDS also permits participation in the Alumni Survey (2012 instrument and results), the Senior Survey 
and the Research Practices Survey, among others.  

Moving Forward 

 Progress in the last five years in the area of assessment is evident, but the pace has been slow, and 
much more needs to be done to satisfy the growing demand for it among accreditors, parents, students, 
Boards, legislators and campus administrators.  This snapshot presents the framework for assessment at 
Wittenberg and depicts how the work will move forward.  

http://www5.wittenberg.edu/sites/default/files/media/provost/ECON_DSA_12_0.pdf
http://www5.wittenberg.edu/sites/default/files/media/provost/ECONresponse.pdf
http://www5.wittenberg.edu/sites/default/files/media/provost/alumni2011survey.pdf
http://www5.wittenberg.edu/sites/default/files/media/provost/alumsurvey2011FA_working.pdf
http://www5.wittenberg.edu/sites/default/files/media/provost/2012_senior_survey.pdf

